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	Module 1 provides a quick overview of the basic content and structure of the CLASS KeysSM evaluation system for teachers.
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Teachers will need the following resources and 

materials for this module:

•

CLASS Keys

SM

Notebook

•

Handouts 1A, 1B, 1C, 1D, and 1E

•

Handout 1F will be given out after slide 12.

•

Module 1 PowerPoint


	To complete Module 1, each teacher will  need:

· CLASS KeysSM notebook.

· Module 1 PowerPoint.

· Handouts 1A, 1B, 1C, 1D, and 1E.  

· Handout 1F, given out after Slide 12 in 
the presentation.
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

Introduces teachers to the CLASS Keys

SM

Evaluation 

System.



Introduces teachers to the five CLASS Keys

SM

strands.



Introduces teachers to the 28 CLASS Keys

SM 

elements.



Allows teachers to assess their background knowledge 

regarding the strands and elements.



Allows teachers to begin to fill the gaps in their knowledge 

regarding the strands and elements.


	Module 1:
· Helps teachers become more knowledgeable regarding the 5 strands and 28 elements.

· Allows teachers to assess their prior knowledge as they work in teams to brainstorm or anticipate what teacher performances are required in the strands.

· Assists teachers in filling the gaps in their knowledge.
· Helps teachers realize that they are 
already performing some of the elements 
of CLASS KeysSM. 
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SM

Evaluation System is designed to:

•

Evaluate classroom teachers using qualitative rubrics 

to assess their instructional practices.

•

Evaluate classroom teachers on the basis of the 

academic gains of their students.

•

Engage teachers in their own assessment and 

professional growth.

•

Increase the quantity and quality of feedback that 

teachers receive from their evaluator(s).

•

Use an array of evidence collected over time to 

assess teacher performance and student learning.


	The CLASS KeysSM evaluation system:

· Is designed to be used to evaluate classroom teachers using qualitative rubrics.

· Factors the academic achievement gains of students into the teacher’s annual evaluation 
in accordance with Georgia Code – Education – Title 20 Section 20-2-210
· Engages teachers in the evaluation process and their own professional growth.

· Allows evaluators to give teachers more detailed feedback, aligned to the language of
 the elements. 

· Allows evaluators to use an array of evidence from multiple sources over time.
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School Keys



Standards-Based Classroom High Impact 

Practice Rubric from the Implementation 

Resource



Georgia Framework for Teaching (2005)



Georgia Teacher Duties and 

Responsibilities Instrument (GTDRI)

CLASS KeysSM

Foundational Documents 


	CLASS KeysSM has four foundational documents:
· The School Keys

· The Standards-Based Classroom rubric from the Implementation Resource

· The Georgia Framework for Teaching

· The Georgia Teacher Duties and Responsibilities Instrument from GTEP
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	Notice that School Keys, CLASS KeysSM, and Leader Keys share many of the same performance standards and elements. 

Listed are a few of the CLASS KeysSM elements that are common to the other instruments.

These three tools share common terminology, common definitions, and an overall common language.
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The Five Strands of CLASS KeysSM


Use the tabs in the notebook to show teachers the five strands. 


	CLASS KeysSM has five strands that reflect:

· How teachers plan 
(Curriculum and Planning).

· How teachers teach 
(Standards-Based Instruction).

· How teachers monitor learning 
(Assessment of Student Learning). 

· How teachers manage the learning environment and improve their own skills (Professionalism). 

· How much the teacher’s students are learning (Student Achievement). 

Performance on all five of these strands is critical for a successful annual evaluation.
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:  

The teacher uses a variety of 

effective and balanced assessment techniques which are systematically implemented.

AL 1.1 The teacher uses diagnostic assessment strategies to identify individual and class 

strengths, misconceptions, and areas of weaknesses in order to inform planning. 



Not Evident



Emerging



Proficient



Exemplary

Continuum of Improvement

The teacher does 

not use diagnostic 

assessment data 

to determine 

student or class 

strengths and 

weaknesses or to 

plan for 

instruction. The 

teacher does not 

identify student or 

class strengths or 

weaknesses.

The teacher uses 

some diagnostic 

strategies to identify 

student strengths 

and weaknesses 

and prior knowledge 

to guide planning 

for instruction; 

however, diagnostic 

assessment is not 

an integral part of 

unit planning. 

The teacher uses a 

variety of diagnostic 

assessment 

strategies to identify 

individual and class 

strengths, 

misconceptions, and 

areas of weakness. 

Diagnostic 

assessment is part 

of most planning. 

The teacher makes 

diagnostic 

assessment a 

systematic 

component of all 

instructional units. 

The teacher uses a 

variety of formal 

and informal types 

of diagnostic 

assessments to 

inform planning 

and teaching. 

ASSESSMENT -

The collecting and analyzing of student performance data to 

identify patterns of achievement and underachievement in order to design and 

implement appropriate instructional interventions.

STRAND STANDARD ELEMENT

CONTINUUM OF IMPROVEMENT RUBRIC


Have teachers open their notebooks to page 56 to view an example.


	This slide shows how strands, standards, and elements appear in the CLASS KeysSM notebook.  

The 11 standards are used only for organizational purposes.

The definitions of the strands match the definitions used in all of the Keys to Quality components: the School Keys, GAPSS Analysis, and the Implementation Resource.

Teachers will be assessed with a Continuum of Improvement rubric using four performance levels: NOT EVIDENT, EMERGING, PROFICIENT, and EXEMPLARY. 
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Teacher Evidence

Lesson plans and units:



Do not include 

diagnostic 

assessments in plans.

Observation:



Does not use informal 

or formal diagnostic 

assessments at the 

beginning of a lesson 

or unit.

Conference:



Cannot describe how a 

unit or lesson was 

planned based on 

diagnostic data.

Student Evidence



Cannot recall the 

teacher using 

diagnostic assessment 

strategies.

Teacher Evidence

Lesson plans or units:



Include diagnostic 

assessments at the 

beginning of some 

instructional units.

Observation:



Uses at least one formal or 

informal diagnostic 

assessment at the 

beginning of a lesson or 

unit.

Conference:



Understands the need to 

differentiate to address the 

needs of students, but is 

not certain how to plan for 

a differentiated lesson.

Student Evidence



Gives limited examples of 

how the teacher assesses 

prior knowledge.

Teacher Evidence

Lesson plans or units:



Use a variety of 

diagnostic activities at 

the beginning of most 

lessons and units.

Observation:



Differentiates the lesson 

to address the needs of 

students.

Conference:



Describes how a unit or 

lesson was adapted 

based on diagnostic 

assessment data.

Student Evidence



Gives a variety of 

examples of how the 

teacher assesses prior 

knowledge at the 

beginning of most 

units/courses, etc.

Teacher Evidence

Lesson plans or units:



Use a variety of diagnostic 

assessment strategies in all 

instructional planning.

Observation:



Involves students in deciding 

how instruction will be 

differentiated based on 

diagnostic data results.

Conference:



Explains the different forms 

of assessments used, why 

diagnostic work is not 

graded, and how it is used.

Student Evidence



Expects diagnostic 

assessments to be used at 

the beginning point of 

instruction.



Not Evident



Emerging



Proficient



Exemplary


On page 57 of the notebook, point out that examples of evidence are given.
	These examples are organized by Teacher Evidence, Observation, Conference, and Student Evidence.
Key Points: 

· The examples listed are not all inclusive.
· This is not meant to be a checklist.  A teacher does not have to demonstrate all of the evidence in a column to be scored in that specific column. 

· The teacher’s level of performance on each element is scored according to the column where the preponderance or bulk of evidence lies.

· These examples of evidence provide new clarity regarding teacher performance. 

· Previously, what constituted effective teaching was largely invisible to teachers because it was in the mind of the evaluator.  In CLASS KeysSM this important information is now public knowledge.
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Artifacts:  

Lesson plans and/or curriculum units 

which evidence planned use of diagnostic tools, pre-

assessment activities, activating strategies, and 

planning for developing differentiated instruction 

based on pre-assessment data.

Conference Discussion Topics:  

The teacher can 

explain how diagnostic data are used to inform 

instruction.

Discussion Prompts:



Discuss how you are using assessment data to 

inform your lesson or unit plans.



Describe how you are differentiating based on 

diagnostic data.



What is your process for analyzing and interpreting 

diagnostic data that you collect on students?


	The Data Sources section shows examples of how CLASS KeysSM clarifies expectations and performance on the elements.

As with the examples of evidence, these artifacts are some of the possible examples. 

The Conference Discussion Topics and Discussion Prompts are useful resources to “jump start” discussions and clarify expectations regarding the elements.
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Without using the CLASS KeysSM notebooks, teachers 

work in small groups using one of the strand graphics to 

brainstorm what they would expect to see as elements 

(teacher performances) in that strand. Then groups refer 

to the notebooks to check their prior knowledge.


Divide teachers into small 
groups (3-5). 

At random, each group should
be assigned one of the four strand graphics: Handouts 
1A, 1B, 1C, or 1D.
	Instructions for the Anticipation Activity

Working without using the CLASS KeysSM notebook, each group should brainstorm and list in the ovals what they would expect to see as elements in their strand.  They should think about what they would expect teachers to be doing.

After about five minutes, teachers should refer to their CLASS KeysSM notebooks to see if their brainstorming has identified all of the elements of their strand. 

If time permits, allow opportunities for sharing thoughts and “aha” moments.
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[image: image12.emf]Student 

Achievement

Without looking in the CLASS Keys

SM

notebook, teachers 

work in small groups and use this strand graphic to list 

the assessment measures that could be used to determine 

a teacher’s impact on student achievement.


All groups will brainstorm assessment measures using Handout 1E: Strand Graphic for Student Achievement.
	Ask teachers to list the assessment measures that could be used to determine a teacher’s impact on student achievement.

Remind them to consider assessment measures developed at the national, state, district, school, and classroom levels.

Allow time for group sharing so that everyone has an exhaustive list.

Remember that Georgia Code - Education - Title 20, Section 20-2-210 (b) requires that the teacher’s impact on student achievement must be factored into a teacher’s annual evaluation.
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Strands and Elements


Give all teachers the CLASS KeysSM Strands and Elements graphic (Handout 1F).


	Teachers may find this graphic useful because it provides a quick look at the 5 strands and displays the 28 elements in their shortest forms.
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Teachers will need the following resources and 

materials for this module:

•

CLASS KeysSM Notebook

•

Handouts 1A, 1B, 1C, 1D, and 1E

•

Handout 1F will be given out after slide 12.

•

Module 1 PowerPoint



	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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

Introduces teachers to the CLASS Keys

SM

Evaluation 

System.



Introduces teachers to the five CLASS Keys

SM

strands.



Introduces teachers to the 28 CLASS Keys

SM

elements.



Allows teachers to assess their background knowledge 

regarding the strands and elements.



Allows teachers to begin to fill the gaps in their knowledge 

regarding the strands and elements.


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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SM

Evaluation System is designed to:

•

Evaluate classroom teachers using qualitative rubrics 

to assess their instructional practices.

•

Evaluate classroom teachers on the basis of the 

academic gains of their students.

•

Engage teachers in their own assessment and 

professional growth.

•

Increase the quantity and quality of feedback that 

teachers receive from their evaluator(s).

•

Use an array of evidence collected over time to 

assess teacher performance and student learning.
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___________________________________

___________________________________

___________________________________

___________________________________
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School Keys



Standards-Based Classroom High Impact 

Practice Rubric from the Implementation 

Resource



Georgia Framework for Teaching (2005)



Georgia Teacher Duties and 

Responsibilities Instrument (GTDRI)

CLASS Keys

SM

Foundational Documents 
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[image: image21.emf]Assessment of Student Learning Teacher Standard 1

:  

The teacher uses a variety of 

effective and balanced assessment techniques which are systematically implemented.

AL 1.1 The teacher uses diagnostic assessment strategies to identify individual and class 

strengths, misconceptions, and areas of weaknesses in order to inform planning. 



Not Evident



Emerging



Proficient



Exemplary

Continuum of Improvement

The teacher does 

not use diagnostic 

assessment data 

to determine 

student or class 

strengths and 

weaknesses or to 

plan for 

instruction. The 

teacher does not 

identify student or 

class strengths or 

weaknesses.

The teacher uses 

some diagnostic 

strategies to identify 

student strengths 

and weaknesses 

and prior knowledge 

to guide planning 

for instruction; 

however, diagnostic 

assessment is not 

an integral part of 

unit planning. 

The teacher uses a 

variety of diagnostic 

assessment 

strategies to identify 

individual and class 

strengths, 

misconceptions, and 

areas of weakness. 

Diagnostic 

assessment is part 

of most planning. 

The teacher makes 

diagnostic 

assessment a 

systematic 

component of all 

instructional units. 

The teacher uses a 

variety of formal 

and informal types 

of diagnostic 

assessments to 

inform planning 

and teaching. 

ASSESSMENT -

The collecting and analyzing of student performance data to 

identify patterns of achievement and underachievement in order to design and 

implement appropriate instructional interventions.

STRAND STANDARD ELEMENT

CONTINUUM OF IMPROVEMENT RUBRIC
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Teacher Evidence

Lesson plans and units:



Do not include 

diagnostic 

assessments in plans.

Observation:



Does not use informal 

or formal diagnostic 

assessments at the 

beginning of a lesson 

or unit.

Conference:



Cannot describe how a 

unit or lesson was 

planned based on 

diagnostic data.

Student Evidence



Cannot recall the 

teacher using 

diagnostic assessment 

strategies.

Teacher Evidence

Lesson plans or units:



Include diagnostic 

assessments at the 

beginning of some 

instructional units.

Observation:



Uses at least one formal or 

informal diagnostic 

assessment at the 

beginning of a lesson or 

unit.

Conference:



Understands the need to 

differentiate to address the 

needs of students, but is 

not certain how to plan for 

a differentiated lesson.

Student Evidence



Gives limited examples of 

how the teacher assesses 

prior knowledge.

Teacher Evidence

Lesson plans or units:



Use a variety of 

diagnostic activities at 

the beginning of most 

lessons and units.

Observation:



Differentiates the lesson 

to address the needs of 

students.

Conference:



Describes how a unit or 

lesson was adapted 

based on diagnostic 

assessment data.

Student Evidence



Gives a variety of 

examples of how the 

teacher assesses prior 

knowledge at the 

beginning of most 

units/courses, etc.

Teacher Evidence

Lesson plans or units:



Use a variety of diagnostic 

assessment strategies in all 

instructional planning.

Observation:



Involves students in deciding 

how instruction will be 

differentiated based on 

diagnostic data results.

Conference:



Explains the different forms 

of assessments used, why 

diagnostic work is not 

graded, and how it is used.

Student Evidence



Expects diagnostic 

assessments to be used at 

the beginning point of 

instruction.



Not Evident



Emerging



Proficient



Exemplary


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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Artifacts:  

Lesson plans and/or curriculum units 

which evidence planned use of diagnostic tools, pre-

assessment activities, activating strategies, and 

planning for developing differentiated instruction 

based on pre-assessment data.

Conference Discussion Topics:  

The teacher can 

explain how diagnostic data are used to inform 

instruction.

Discussion Prompts:



Discuss how you are using assessment data to 

inform your lesson or unit plans.



Describe how you are differentiating based on 

diagnostic data.



What is your process for analyzing and interpreting 

diagnostic data that you collect on students?


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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Without using the CLASS Keys

SM

notebooks, teachers         

work in small groups using one of the strand graphics to 

brainstorm what they would expect to see as elements 

(teacher performances) in that strand. Then groups refer           

to the notebooks to check their prior knowledge.


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
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[image: image25.emf]Student 

Achievement

Without looking in the CLASS Keys

SM

notebook, teachers 

work in small groups and use this strand graphic to list 

the assessment measures that could be used to determine 

a teacher’s impact on student achievement.
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___________________________________

___________________________________


	Slide 13
	
[image: image26.emf]CLASS Keys

SM

Strands and Elements


	___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________



Handout 1A: Strand Graphic for Curriculum and Planning
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Without looking in the CLASS KeysSM notebook, work in small groups and use this strand graphic to brainstorm or 
anticipate what you would expect to see as elements (teacher performances) in this strand. Using pages 3-21, compare your ideas to what is in the notebook. 

Handout 1B: Strand Graphic for Standards-Based Instruction
[image: image29.png]Student Achievement





Without looking in the CLASS KeysSM notebook, work in small groups and use this strand graphic to brainstorm or 
anticipate what you would expect to see as elements (teacher performances) in this strand. Using pages 23-53, compare your ideas to what is in the notebook. 

Handout 1C: Strand Graphic for Assessment of Student Learning
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Without looking in the CLASS KeysSM notebook, work in small groups and use this strand graphic to brainstorm or 
anticipate what you would expect to see as elements (teacher performances) in this strand. Using pages 55-68, compare your ideas to what is in the notebook. 

Handout 1D: Strand Graphic for Professionalism
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Without looking in the CLASS KeysSM notebook, work in small groups and use this strand graphic to brainstorm or 
anticipate what you would expect to see as elements or teacher performances in this strand. Using pages 69-94, compare your ideas to what is in the notebook. 

Handout 1E: Strand Graphic for Student Achievement
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Without looking in the CLASS KeysSM notebook, work in small groups and use this strand graphic to list the measures 
that could be used to determine a teacher’s impact on student achievement. Consider school, district, state, and 
national measures.
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Handout 1F: CLASS KeysSM Strands and Elements
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Triangulation of Evaluations.
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Anticipation Activity







Without using the CLASS KeysSM notebooks, teachers         work in small groups using one of the strand graphics to brainstorm what they would expect to see as elements (teacher performances) in that strand. Then groups refer           to the notebooks to check their prior knowledge.
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Student Achievement

Without looking in the CLASS KeysSM notebook, teachers work in small groups and use this strand graphic to list the assessment measures that could be used to determine a teacher’s impact on student achievement.
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Triangulation of Evaluations.






Module 1 Objectives



Introduces teachers to the CLASS KeysSM Evaluation System.



Introduces teachers to the five CLASS KeysSM strands.



Introduces teachers to the 28 CLASS KeysSM elements.



Allows teachers to assess their background knowledge regarding the strands and elements.



Allows teachers to begin to fill the gaps in their knowledge regarding the strands and elements.
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The CLASS KeysSM Evaluation System is designed to:



Evaluate classroom teachers using qualitative rubrics to assess their instructional practices.



Evaluate classroom teachers on the basis of the academic gains of their students.



Engage teachers in their own assessment and professional growth.



Increase the quantity and quality of feedback that teachers receive from their evaluator(s).



Use an array of evidence collected over time to assess teacher performance and student learning.
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Resources and Materials

Teachers will need the following resources and materials for this module:



CLASS KeysSM Notebook



Handouts 1A, 1B, 1C, 1D, and 1E



Handout 1F will be given out after slide 12.



Module 1 PowerPoint
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Resources and Materials

Teachers will need he following resources and
‘materials for this modle:

- CLASS Keys™ Notabook
- Handouts 1A, 18, 1C, 1D, and 1E
- Handout 1F willbe given out afer slide 12.

- Mod 1 PowerPoint





Anticipation Activity







Without using the CLASS KeysSM notebooks, teachers work in small groups using one of the strand graphics to brainstorm what they would expect to see as elements (teacher performances) in that strand. Then groups refer to the notebooks to check their prior knowledge.
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Student Achievement

Without looking in the CLASS KeysSM notebook, teachers work in small groups and use this strand graphic to list the assessment measures that could be used to determine a teacher’s impact on student achievement.
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The Five Strands of CLASS KeysSM











Strand 1:     Curriculum and Planning





Strand 2:     Standards-Based Instruction





Strand 3:     Assessment of Student Learning





Strand 4:     Professionalism





Strand 5:     Student Achievement
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School Keys



Standards-Based Classroom High Impact Practice Rubric from the Implementation Resource



Georgia Framework for Teaching (2005)



Georgia Teacher Duties and Responsibilities Instrument (GTDRI)

CLASS KeysSM                       Foundational Documents 







For 2009-2010 Field Study Use Only
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Module 1 Objectives



Introduces teachers to the CLASS KeysSM Evaluation System.



Introduces teachers to the five CLASS KeysSM strands.



Introduces teachers to the 28 CLASS KeysSM elements.



Allows teachers to assess their background knowledge regarding the strands and elements.



Allows teachers to begin to fill the gaps in their knowledge regarding the strands and elements.
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		Assessment of Student Learning Teacher Standard 1:  The teacher uses a variety of effective and balanced assessment techniques which are systematically implemented.								

		AL 1.1 The teacher uses diagnostic assessment strategies to identify individual and class strengths, misconceptions, and areas of weaknesses in order to inform planning. 								

				 Not Evident		 Emerging		 Proficient		 Exemplary

		Continuum of Improvement		The teacher does not use diagnostic assessment data to determine student or class strengths and weaknesses or to plan for instruction. The teacher does not identify student or class strengths or weaknesses.		The teacher uses some diagnostic strategies to identify student strengths and weaknesses and prior knowledge to guide planning for instruction; however, diagnostic assessment is not an integral part of unit planning. 		The teacher uses a variety of diagnostic assessment strategies to identify individual and class strengths, misconceptions, and areas of weakness. Diagnostic assessment is part of most planning. 		The teacher makes diagnostic assessment a systematic component of all instructional units. The teacher uses a variety of formal and informal types of diagnostic assessments to inform planning and teaching. 



ASSESSMENT - The collecting and analyzing of student performance data to identify patterns of achievement and underachievement in order to design and implement appropriate instructional interventions.
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“We will lead the nation in improving student achievement.” 
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		Examples of Evidence		Teacher Evidence
Lesson plans and units:
Do not include diagnostic assessments in plans.


Observation:
Does not use informal or formal diagnostic assessments at the beginning of a lesson or unit.

Conference:
Cannot describe how a unit or lesson was planned based on diagnostic data.


Student Evidence
Cannot recall the teacher using diagnostic assessment strategies.
		Teacher Evidence
Lesson plans or units:
Include diagnostic assessments at the beginning of some instructional units.

Observation:
Uses at least one formal or informal diagnostic assessment at the beginning of a lesson or unit.

Conference:
Understands the need to differentiate to address the needs of students, but is not certain how to plan for a differentiated lesson.

Student Evidence
Gives limited examples of how the teacher assesses prior knowledge.
		Teacher Evidence
Lesson plans or units:
Use a variety of diagnostic activities at the beginning of most lessons and units.

Observation:
Differentiates the lesson to address the needs of students.



Conference:
Describes how a unit or lesson was adapted based on diagnostic assessment data.


Student Evidence
Gives a variety of examples of how the teacher assesses prior knowledge at the beginning of most units/courses, etc.		Teacher Evidence
Lesson plans or units:
Use a variety of diagnostic assessment strategies in all instructional planning.


Observation:
Involves students in deciding how instruction will be differentiated based on diagnostic data results.


Conference:
Explains the different forms of assessments used, why diagnostic work is not graded, and how it is used.


Student Evidence
Expects diagnostic assessments to be used at the beginning point of instruction.




		 Not Evident		 Emerging		 Proficient		 Exemplary




















		Data Sources		Artifacts:  Lesson plans and/or curriculum units which evidence planned use of diagnostic tools, pre-assessment activities, activating strategies, and planning for developing differentiated instruction based on pre-assessment data.

Conference Discussion Topics:  The teacher can explain how diagnostic data are used to inform instruction.

Discussion Prompts:
Discuss how you are using assessment data to inform your lesson or unit plans.
Describe how you are differentiating based on diagnostic data.
What is your process for analyzing and interpreting diagnostic data that you collect on students?
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